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The main purpose of this study was to examine the use of Indigenous Iban song in enhancing the level 
2 pupils’ writing skills. Culturally responsive pedagogy is a progressive approach that shapes the future 
learning process This research was conducted in a rural school of the Limbang district in Sarawak. The 
participants of this research comprised of 20 pupils from Year 4 until Year 6. Year 6 pupils were 
included as they were not sitting for UPSR due to Pandemic. Action Research with the model Kemmis 
& McTaggart employed in this study. The findings from the questionnaires indicated a high level of 
agreement from the participants on implementation of writing lyrics in English to an indigenous Iban 
song.  
 




Introduction   
 
It is well regarded that English is a global language (David, 2003). In Malaysia, it is the second official 
spoken language. To be able to master the languages in Malaysia’s education policy is beyond debate 
especially when it comes to the use of Bahasa Malaysia and English languages (Malaysia Education 
Blueprint 2013-2025). With that, it is best to create an atmosphere that can increase the learners interest 
through ways of teaching that resembles the one which is natural to them. In the education field 
especially for primary school level, learning English cannot be based solely on the provided textbook. 
The teachers should consider social and cognitive developments of the learners while teaching the 
language. Thus, they should consider creating or adapting materials to suit the learners’ interest, social 
and cognitive developments.  
 
The use of songs is one of the best ways to help the learners to understand English better. As 
mentioned by Saricoban and Metin (2000), the use of songs can help in improving the four skill areas 
which consist of listening, speaking, reading and speaking skills. The most vital part would be having 
the learners to develop a positive attitude towards the learning process. The use of songs can create a 
positive atmosphere and lower the affective filter. It is believed to be an efficient way of learning the 
four skills. With the help of using song lyrics, it can help them to memorise better especially songs that 
are related to their culture. Using songs can be an effective way to promote language acquisition. Their 
cultural awareness will be developed too since music exists in different cultures and helps in reflecting 
one’s culture. In reality, learners in remote schools are most likely to be exposed with catchy songs not 
only during festival time but also in their daily lives. As the use of the internet and other technology are 
Malaysian Journal of Social Sciences and Humanities (MJSSH) 
 
 
Volume 6, Issue 3, March 2021 
 
e-ISSN : 2504-8562 
 
Journal home page:  
www.msocialsciences.com 
 





limited, they rely much on the radio, the only source of entertainment for them. So, most of them are 
delighted when an Iban song is played on the radio. By considering these factors, this study is 
conducted to find out the effectiveness of writing an English lyric to an indigenous Iban songs towards 
the efficacy of a culturally responsive pedagogy. 
 
 
 Literature Review 
 
The literature review section provides a clear description of the published information and data in the 
relevant topic. The advice and sources are evaluated in the literature review section. This study aims at 
demonstrating the efficacy of culture responsive pedagogy and learning processes among rural students 
by writing lyrics in English to an indigenous Iban song. The role and importance of the culture 
responsive pedagogy been discussed in this section. In addition to that, relevant theories and efficacies 
of the teachers in delivering the teaching lesson also been illustrated. Relevant theories that related to 
the positiveness of the cultural responsive pedagogy been discussed as well. Empathy and preparations 
for the culture responsive pedagogy needs to be demonstrate.  
 
Importance of Culturally responsive learning in schools 
 
Culturally responsive teaching can be considered such as teaching strategies that contain culturally 
relevant pedagogy and includes multicultural or cross-cultured learners. The learning ability and 
quality can be challenged due to the cultural differences among the learners and teachers in the process 
of learning and teaching in ESL classroom. Culturally responsive teaching mainly supports the ethical 
diversity among learners, performance styles, prior experience and cultural knowledge so that the 
learning becomes efficient for the learners (Khalifa et al,. 2016). The culture responsive pedagogy 
adaptation helps in establishing a specific culture in the position of strength while enhancing social and 
academic achievements (George, 2018). Certain teachers who lean towards culturally responsive 
teaching are grounded in teaching conceptions, social relationships and pedagogical practices which 
helps in elevating social and academic justice for the learners. It also concentrates on identifying 
cultural differences as a strength while delivering education.  
 
Such teaching also promotes establishing a relevant connection with the cultural experience of the 
learners in rural area and analyse the cultural background of them as well (Lucey & White, 2017). The 
learning experience of similar cross-cultural learners is shared among them so that they become 
motivated.  Cultural-inclusion teaching involves such teaching techniques that need to interact with the 
local communities and special connection with the family members (Bassey, 2016). The culture-
inclusion teaching allows learners to be the agent to bring change in the society through the acquisition 
of education in an innovative way. The need for equality and racial pride are implemented among the 
perception of culturally-diversified students. 
 
Culturally responsive pedagogy includes utilisation of the existing cultural knowledge of the learners to 
learn innovative languages and teaching (Lucey & White, 2017). The learning efficacy and ethics are 
taken into consideration while opting for culture-included teaching. In a recent study by Bassey (2016), 
it has been observed that African-American students were trained and educated through rap music for 
teaching poetry (Heitner & Jennings 2016). Eventually, the specially trained students outperformed 
those students who did not adopt the culture-inclusive methods. Similar examples revealed a program 
that included community parents to share their knowledge and wisdom to the students. The 
simultaneous inclusion of both standard language and community languages helped respective students 
to become expert in both the selected languages.  
 
Culturally responsive teaching and learning provide social justice to the learners and their community 
language. The needs of different cultural students and their diversity can be mitigated through 









Relevant Theories  
 
The culture responsive pedagogy perceptions and its features can be explained with the help of relevant 
theories and models with respect to this. Some of the relevant theories can be mentioned as Culture 
Deficit theory, expectancy theory and the theory of cultural difference. The theories are relevant to the 
cultural differences of students and teachers in the differentiation of the community members.   
 
The Culture Deficit Theory suggests that related deficiencies prevailed in the home environment 
reflects in the shortcomings of behaviours, knowledge and skills among students in the school 
environment (theedadvocate.org, 2020). The development of vocabulary in a particular language 
depends on its frequency of utilisation or verbal interaction with the community people. According to 
Wildavsky (2018), the process of vocabulary development does not get the desired outcome while 
opposed by the oppressive language. Therefore, it is mandatory to have a balance between the two 
environments while providing effective learning to the students.  
 
The Expectation theory shown that the performance of the students is severely affected by the 
respective expectation of the teachers from their individual students. The higher expectation can act as 
motivation to the students, but in some cases, unexpected expectations may generate pressure for 
learning (Tamrin et al., 2018). In most of the cases, it has been observed that the teachers tend to 
expect poor academic performance from the cultural, ethnic, racial and rural backgrounds. The 
teaching approach also aligns with the level of expectancy from the students, and as a consequence, the 
ethnic students tend to perform respectively lower than others. The average students can even 
outperform others when the teachers believe in their expertise and mentor them with a higher level of 
expectations. The students tend to perform at a higher academic level when they are driven by a self -
fulfilling prophecy (Rogachi et al., 2018). Those students also outperform as they aspire to meet with 
the desired expectations of the teachers. On a contrary note, the students who perform low grade in the 
academic output tend to meet the lower expectations of the teachers in their performances.  
 
The theory of cultural difference states that respective students from separate cultural settings may 
perform differently in learning and education. The teachers are required to be aware of the certain 
differences in the home environment and school atmosphere of the students (theedadvocate.org, 2020). 
The educational approach of the students from a cultural or ethnic background may have difficulty in 
acquiring and adapting the teaching techniques and process delivered in the mainstream educational 
system. The teaching methods and perceptions utilised by the teachers must focus on the cultural 
notions and beliefs among the students. They must not be hurt by the differences in the cultural 
perspective of the teachers. The differences in the culture may generate confusion among them as well. 
Therefore, the teachers must include cultural beliefs and the notion of the cultural groups in the study 
of the standard languages and teachings. The theory of culturally responsive pedagogy suggests that the 
centralised cultural strength of the students can be utilised in the process of learning and writing second 
language. The principle states the context of relevance while learning an unknown factor (Samuels et 
al., 2017). The students can easily relate to the materials that are familiar to their knowledge. The 
adaptation process become flexible and easy when writing skills are aligned with song lyrics for better 
learning of the second language. 
 
 
Preparation and Empathy for Culturally Responsive Pedagogy  
 
The principal factor that majorly influences the concept of culture reflected educational approach is the 
motive and empathy among the education providers (Warren, 2018). The teachers and administrative 
personnel need to internalise the importance and positive impacts of culture-responsive pedagogy to be 
success in its implementation. The teachers need to understand the objective of installation of such 
programmes in the educational settings. Periodic observation of the achievements towards success is 
also mandatory to execute during the program (Samuels et al,. 2017). The teachers and education 
providers need to commit anti-racist teaching, perceptions, anti-oppressive behaviour and the concept 





of social justice to the students and their related community members. Empathy generates trust and 
confidence on the opposite side. In this way, the committed behaviour of the active personnel towards 
social justice will generate faith and confidence in the community people regarding their ability (Carter 
Andrews et al., 2018).  
 
The preparation that culturally responsive teachers must take is regarding knowledge creation. The 
knowledge that can help teachers in committing their performance is regarding different cultures and 
related features. Cultural knowledge acquisitions let mentors understand the positive and conventional 
factors eventually (Carter Andrews et al., 2018). The teacher needs to insert the positive factors and 
blend those factors with modern educational techniques for example using song in teaching.  
 
Therefore, the primary concern of the teachers must be the acquisition of the knowledge regarding the 
culture that they aspire to include in the mainstream learning process. The teachers can grow empathy 
by generalising the cultural aspects and internalising those with their teaching proficiencies (Carter 
Andrews et al., 2018). The cultural knowledge of self can be applying in this technique as well. The 
teachers can establish themselves in such a position where they can bridge the gaps in the educational 
society (Samuels et al., 2017). Preparedness and empathy are highly required for the avocation of 
effective and equal opportunities to all irrespective of their cultural or racial identity.  
 
 
Effect of Culture Responsive Pedagogy Among the Learners  
 
Culture responsive pedagogy has been proposed as a robust technique for enhancing engagement and 
achievement among students. The cultural gaps and achievement gaps between the mainstream and 
culturally background learners can be reduced through the efficient method (Fasasi, 2017). The 
learners’ perspective is necessary to gather while understanding the effectiveness of culture responsive 
teaching. In a recent study, it has been noted that the learning process becomes lively and interesting to 
the learners when they are allowed to relate their academic learning with real-life examples. For 
example, the learners required to write lyric in English by using “Berkikis Bulu Betis” song. This Iban 
song is well known in Malaysia and had come with various version. In the case of cultural background 
learners, the opportunity for relating academic subjects are less when they are educating in a culture-
exclusive environment (Tanner, 2019). The education technique becomes dull and uninteresting and it 
is the main reason behind getting poor achievements.  
 
Critical consciousness generates among cultural and ethnic students while leaning towards culture-
relevant education. For example, a certain group of students learn science practice in a larger society 
and discuss its facts (De Jager, 2019). On a contrary note, another group of learners analyses the 
scientific factors in their local community with scientific techniques to learn the same scientific model. 
The second group of learners may reflect practical ideas and culture-related to the project and can get a 
chance to apply their educational knowledge in cultural and societal aspects. The learners learn the 
value of their traditional culture and initiate respect for them.  
 
In fact, the learners can be more protective of their culture while providing standard language practice 
for the purpose of career achievement. The learners who are trained in culture related teachings, mainly 
remain faithful in their culture even after accomplishing higher achievement in their studies (Fasasi, 
2017). They learn to respect the culture and traditions of other communities. The community members 
tend to support the educational approach to the learners when they find the cultural aspects are being 
respected in the educational programmes (De Jager, 2019).  
 
The learners tend to adapt and understand a wide range of people from differential race, ethnic and 
cultural background in their classroom (Tanner, 2019). The cultural knowledge and expertise also 
enhance with respect to those who were educated in mainstream educational programs only. According 





to Morrison et al. (2019), most importantly, the teacher-student relationship becomes close when they 
value each other’s’ perceptions and beliefs.  
 
 
Challenges and Benefits of Culturally Responsive Pedagogy  
 
The teaching process in a cross-cultural or multicultural teaching atmosphere is facilitated by 
culturally-responsive teaching practices or pedagogy. Culturally responsive pedagogy helps to 
empower learners with cultural integrity and awareness about cultural diversity. As commented by 
Pirbhai-Illich, Pete & Martin (2017), the culturally responsive teaching practices increase cultural 
awareness by encouraging learners to explore different cultures. With that, these teaching-learning 
processes improve the knowledge of English languages and reduce the barriers in learning culturally 
diverse aspects and materials. Bridging the gap in communication and exploring other cultures increase 
motivation among learners to learn about the differences and accept them that result in positive 
learning approaches. 
 
The benefits of culturally responsive teaching involve awareness, understanding and concepts about 
cultural differences and learning of the differences. As stated by Samuels (2018), language learning 
requires specific motivation and related cultural concepts to integrate learning in regular practices. 
Thus, culturally responsive pedagogy has the potential for cultural awareness that increases the 
motivation to learn about that language and culture more.  
 
Elimination of discrimination 
 
Cultural awareness and understanding can help in removing specific discrimination. Moreover, the 
culturally responsive teaching-learning can ensure the interaction of learning with cultural respect and 
understanding that increase motivation among children. 
 
Improvement in interaction 
 
Culturally inclusive classroom environments and mutual respect with understanding help in creating a 
positive atmosphere that increases interaction among students. The interaction among students helps in 
obtaining a preliminary or introductory concept of foreign language (Samuels, Samuels & Cook, 2017). 
 
Increased personalised learning 
 
Cultural inclusion is perceived to be effective in generating personalised learning features. Cultural 
integrity increases self-learning notions and creates scope for personalisation to facilitate learning, 
which is to be motivated by facilitators. 
 
Mutual understanding and interest 
 
Acknowledge and respect is part of developing a mutual understanding and interest that help in 





Understanding and acknowledging the new and foreign culture during culturally-responsible pedagogy 
creates a scope for understanding the differences with a positive view. It leads to the understanding of 





language and developing specific interest. However, the strategy has faced challenges of suitable 
navigation in the learning and teaching proceeds with lack of efficiency among teachers.  
 
The diversity is often treated adversely with lack of efficient classroom management, curriculum 
planning and implementing them in the process. As stated by Gay (2015), the recognition of 
differences and proper understanding is required in culturally-responsive teaching processes, which is 
often neglected with reference to teachers' inefficiency. Moreover, the presentation by teachers as a 
role model and presenting the specific aspects of English language remain missing that can reduce the 
positive aspects of culture-induced learning. On the other hand, education media is responsible for 
integrating specific strategies that promote cross-cultural practices. Nonetheless, the challenges can 
make the princess more complex and diverge from the actual content and syllabus embedded learning.  
 
 
Role of song lyrics in developing writing skills 
 
Language is considered the most significant source of communication among the adolescents. The 
conveyance of messages, feelings, opinions, ideas and perceptions can be executed in an efficient 
manner through this process. There are four skills that are utilised for generating expertise in any 
subjects such as reading, listening, writing,and speaking (MUBAROK, 2019). The most productive 
skills among the aforementioned features are speaking and writing. The most difficult skills for the 
learners in this case is the writing skills because the learner requires full potential of the language to 
learn the technique to write. The difficulties are generated through explaining, organising and 
generating ideas into certain readable and understandable texts. On the other hand, lyrics can be 
characterised as the application of poetic expressions, speech, conversational and rhythmic expressions 
(Shayakhmetovaet al., 2017). Utilisation of song lyrics can be related with the strategy of material 
adaptation where the mentors use certain material in the context of learning to make the learning 
process rewarding and remarkable.  
 
Most of the experts believe that people tend to make a pattern of emotion with the most common lyrics. 
Therefore, utilisation of song lyrics in the classroom can be relatable for the students. The engagement 
of the students towards the foreign language can be enhanced through the inclusion of song lyrics in 
native language as a tool. The vocabulary generation and idea development can be done easily through 
the utilisation of song lyrics. The writing skills can be improved through the innovative process as well 
(Patrick, 2019). As mentioned in Krashen's hypothesis, the writing skills of second language learning 
must imply acquisition learning, monitoring, natural order maintenance, input and application of 
effective filters.  
 
From the above discussion, it can be concluded that culture-responsible pedagogy is a progressive 
approach that shapes the future learning process. Social justice and educational equity rights are 
internal concepts that reflect their importance. Cultural equity is also an integral factor that motivates 
the approach among students and teachers. Standardisation of culture and language throughout the 
world is not expected by the different cultural people. On the other hand, compromising of languages 
for the educational attainment can cease the cycle of growth of a particular community of people. The 
right for education is equal among all the groups, communities, races and culture.  
 
The perception of the culture-responsive instructional technique directly promotes social equality 
concepts. The constructivist nature of society is also reflected in culture-relevant teaching approaches. 
In addition to that, the cultural languages are inherent and fluent among the students. Therefore, 
relatedness of that cultural fluency to the standard learning practices makes the learning process further 
efficient than the conventional way of learning. It is also efficient in promoting positive and 
progressive ethnic-racial identities and reduces potential achievement gaps. This literature review 
portion has crucially analysed the scholarly readings to understand the core concept of culturally-
progressive learning attitudes.  
 







Research methodology develops a strong background based on which specific strategies and methods 
are selected for related data collection, efficient analysis and meeting the research objectives. Based on 
the research issues and theoretical underpinnings, the research methodology is selected that results in 
transparent results. Considering the research issue of the culture-based teaching-learning process, the 
study has considered detailed understanding and suitable data management processes to ensure positive 
results. In this aspect, the framework is developed with focus on relevant philosophies and approaches 
that formulated the best strategy to understand the educational relevance and purpose of culturally 
responsive pedagogy to teach English at rural school. 
 
Research onion provides the chronological order of theoretical essence and strategies that are to be 
selected and used for conducting the research. As stated by Saunders et al. (2015), the peels of research 
onion help in the gradual shades agent of specific data collection and analysis techniques while 
considering the relevant research theories and approaches. However, it is critiqued based on its 
provided order of selection as data collection is the most prioritised aspect of research processes. 
Nonetheless, the strategic use of research onion stages can help in carefully designing the research 




Research philosophy provides the theoretical structure of conducting the research, including data 
gathering and its analysis. Positivism philosophy focuses on objective analysis while interpretivism 
emphasises on subjective understanding of research process. As stated by Edson, Henning & Sankaran 
(2016), post-positivism helps in addressing research issues with scientific approaches without 
subjective perception. In this study, post-positivism research philosophy has been selected to 
understand the actual effects of culturally inclusive study processes in learning English language. The 
philosophy can provide direct understanding without perceptual differences and create scientific 
objectives with logical approaches and reasoning. Hence, post-positivism philosophy is suitable for 




Research designs help in structuring and planning for the data collection, its analysis and related 
interpretation. The use of specific research design ensures relevant data collection. Among the different 
research designs, the experiment design helps in conducting experiences while the exploratory design 
helps in exploring new concepts (Leavy, 2017). Considering these, the research design employed in 
this study is action research. Kemmis and McTaggart (1988) cited in Burns (1990), action research 
occurs through a dynamic and complementary process which consists for four essential ‘moments’ of 




Research strategies are used for implementing the research process based on the theoretical 
considerations selected based on the research onion. Research strategies involve experiment, survey, 
case study, action research, ethnography, archival research and Grounded theory. Based on the research 
issues, the study has considered action research as it is the most suitable strategy for conducting 
research in the educational field. As commented by Bryman (2016), action research helps in 
implementing specific tasks to determine the relationship between the variables considered under the 
research program. In this study, action research can successfully establish the link between foreign 









For the data collection, it includes processes such as survey, interview and many more processes along 
with technical equipment to record data efficiently. In this research, the survey-interview method is 
selected based on the action research strategy. The survey-interview questionnaire consisted of 
questions for the sample population, which are to be recorded based on specific 5-6 scale Likert scale 




The participants of this research comprised of 20 pupils from Year 4 until Year 6, studying in primary 
school which is located at a remote area in Sarawak. Year 6 were included in this research as they do 
not sit for UPSR due to pandemic. These pupils are from the Iban community which come from three 
longhouses surrounding the school. The researcher found out that they have less interest in learning 
English and had limited vocabulary knowledge which then lead to poor writing skills. Apart from that, 
the large majority of their parents are not educated so English language is not essential for them to 
learn.  
 
Research Procedure  
 
This study employed Action Research (AR) with the model Kemmis & McTaggart (1998). In 
implementing the action research, this study presented two cycles consisted of four stages including 
planning, acting, observing and reflecting described as followed: 
 
Cycle 1: Planning, acting, observing and reflecting 
 
In this stage, the concept of cycle was arranged. The researcher found out that the learners were having 
problem with their writing skills. Then, several items were prepared such as question papers, survey 
questions, lyrics from the internet and the audio of an Iban song. Acting was the implementation of 
planning stage. The respondent will listen to the audio of “Berkikis Bulu Betis” and personalize the 
lyrics to fit their own experiences, replacing some words in the song with new vocabulary provided on 
top of the questions.Observing was conducted when the acting stage was taking place. Reflecting was 
made based on the observation. It was done to analyse the effect of using an Iban songs in writing 
skills.  
 
Cycle 2: (Revised planning, acting, observation and reflecting)  
 
After the reflection done in cycle 1, the researcher came out with the improvised plan which is giving a 
topic without providing them with any words. The reason of improvising the exercise was because they 
felt restricted with the provided guidance. At the same time, it was inconvenient as they could not write 
the lyrics freely. The respondents carried out the implementation by writing the lyrics with their own 
ideas and the use of dictionary is allowed. Then, the researcher observed and facilitated the process of 
writing and make sure they can write the sentence in correct sentence structure. The reflection was 




In this study, the collected primary research data is to be analysed with the help of pre and post-test 
results, which are to be collected through survey. The analysis is supported by specific tables, graphs 
and charts, which are efficient in presenting the qualitative and quantitative data successfully. As 
commented by Bryman (2016), data analysis helps in achieving the required results by using tools. The 
data analysis in this study is supported by theoretical understanding and professional knowledge of data 
handling. 
 
Accessibility, Reliability and Validity  
 
The research has faced accessibility issues due to the extended period of lockdown and quarantine for 
COVID-19 pandemic. The research is reliable as it includes processes and strategies that have the 





potential to achieve the desired results in addition to the theoretical and evidence as support. Assessing 
the research based on its validation from other research processes, it can be said that the research is 




The ethical consideration of this research included data protection principles and specific use of 
information for academic purposes only. Moreover, no directive statement and ethnically or culturally 
offensive statement is avoided to ensure respect. Consent from research participants is also considered 
for conducting the research. 
 
 
Findings, Discussion and Implication 
 
The survey result as conducted on 20 students from the primary section of the Iban community in 
Malaysia highlighted the efficacy of the culturally responsive pedagogical knowledge through the 
transformation of the local language based Iban song with English lyrics to enhance the vocabulary of 
the students as well as to enhance the writing skills of the students. As per the research results, eight 
students (40%) and six students (30%) agreed and strongly agreed on the fact that they like the Iban 
songs while three students ( nearly 15%) opined that they didn't like the Iban songs. Interest and the 
preferences of the students play a vital role in the accumulation of knowledge. As stated by Bokiev et 
al. (2018), the subject that garner attention, interest plays a crucial role in facilitating the learning 
process among the students. Since, Iban songs were selected to enhance the English vocabulary and 
writing skills of the students, most of them who lacked interest in the song also didn't feel the interest 
to enrich their English vocabulary. 
Figure 1: Graph showing the likelihood of Iban song among students 
 
 
Pre-test survey results also highlighted the fact that nearly 10% of the students felt interested to learn 
and attend English class. In comparison, the majority of the students, nearly 55%, didn't feel the 
interest to attend the English classes. The pre-test survey results were conducted where the students 
were asked to interchange the Iban song lyrics with the English vocabularies that were already 
provided to them. But, most of the students did not like the English language, and as a result, they too 
didn't feel the interest to transform the song lyrics with English vocabularies. The result obtained 
highlights the fact that since the students from the local Iban community were never exposed to foreign 
language and lack of communication in English within the family could be one of the probable reasons 
that affect the interest rate of the student in pursuing knowledge in English medium (Cruz et al.  2020). 
Lack of motivation could be another probable cause that resulted in an exhibition of the indifferent 





attitudes towards the English language. The students in the local community with limited access to 
technology, educational resources consider their limited boundary to be the only source of their 
existence and don't feel the need to explore the outside world. As stated by Kim, Song & Coppersmith 
(2018), Globalisation has already resulted in the enormous changes within the living standards, the 
lifestyle of the people as a whole and the lack of understanding regarding the significance of the 
knowledge expansion through the enrichment of the English vocabularies creates a hindrance in the 
successful implementation of English learning. 
Table 1: Pre-test survey results 
 
No. Statements Scale/ No. of Respondents/ 
Percentage (%) 
  1 2 3 4 5 
1 How much do you like Iban Songs? 1 2 3 8 6 
5% 10% 15% 40% 30% 
2 How much do you like to attend English class? 2 9 7 1 1 
10% 45% 35% 5% 5% 
3 Do you find it interesting to write lyrics in 
English to a popular Iban song? 
7 2 5 4 2 
35% 10% 25% 20% 10% 
4 Do you agree that you learn a lot with cultural 
references of English language? 
1 3 2 8 6 
5% 15% 10% 40% 30% 
5 Can you write on your own? 3 9 6 1 1 
15% 45% 30% 5% 5% 
6 Do you prefer song recitation and writing in 
English for understanding? 
7 3 4 4 2 
35% 15% 20% 20% 10% 
Scale 1: Strongly disagree    Scale 2: Disagree    Scale 3: Neutral    Scale 4: 
Agree  Scale 5: Strongly Agree  
 
From the survey analysis, it can be concluded that majority of the students nearly  70% of the students 
strongly agreed on the fact that transformation of the Iban song lyrics with English vocabularies helps 
them to enrich their cultural knowledge, stories depicted through songs help them to discover and learn 
innovative things about their cultures, lifestyles, behaviour pattern of their predecessors and thus help 





them to be more culturally aware (Kurnia, 2017). But further analysis highlighted that nearly 45% of 
the students supported that they feel it difficult to write the song lyrics in the English language even 
after the provision of the vocabularies. As stated by Larson et al. (2018), The only factors that could be 
attributed to this cause are the lack of verbal interaction with the community members in English. They 
generally prefer local languages while they interact with their association. As per the idea of Warren 
(2018), Lack of expertise teachers, knowledge curriculum, complex and impractical learning 
approaches, discrimination based on the ethnicity and cultural background often demotivate the 
students to learn foreign languages effectively. 
 
Action process  
 
As opined by Mellom et al. (2018), culturally diverse pedagogical content can be viewed as an 
opportunity that broadens the scope of the knowledge enhancement of the students. The study findings 
based on the significance of the Iban songs in promoting the enhancement of literacy skills among the 
students highlighted that the enriched pedagogical content with cultural implication helps the students 
connect with the lyrics and vocabulary they are exposed to. As stated by Vidwans & Faez (2019), they 
are planning action procedures to develop the English vocabulary content of the students from the 
particular community aimed at the conversion of the local Iban songs with English terminology from 
the already provided vocabulary content. 




The action strategy was conducted to analyse the potentiality of the students about the transformation 
of the local lyrical words with the English terms as well as the students were provided with the 
opportunity to broaden their English knowledge by making them accustomed with their known culture 
(Murad  et al. 2018). The result analysis of the planned Actions procedures highlighted that successful 
implementation of the action should occur only if students would feel the interest to attend English 
classes and transform the Iban song lyrics with accurate English words. The action strategy adopted 
highlights the innovative teaching approach that has been undertaken to generate awareness, 
motivation among the students and help them to identify the significance of the foreign languages in 
the global context. 
 
Implementing Action process  
 
Implementation of the Action procedures highlighted the successful conduction of the survey test by 
adopting a strategy in accordance with the fulfilment of the objectives that were decided at the planning 
phase. The students were asked to listen to one of the popular Iban songs and accordingly transform the 





lyrics with English vocabulary from the already added words mentioned in the questionnaire. As stated 
by Samuels et al. (2018), Successful implementation procedures result in the obtaining detailed 
information about the students' interest regarding the Iban songs, cultural awareness among the 
students and the factors that motivate the students to either prefer or ignore English language learning.  
Figure 3: Graph showing cultural awareness through songs among students 
 
 
If the students successfully transform the Iban song lyrics with English terminology, it could be 
concluded that the students are more attached to the local languages, cultures. Thereby Samuels et al. 
(2017) stated that utilisation of the popular local songs that highlighted the ethnicity cultural richness 
of particular community could be an effective step to create awareness among the students about the 
English learning and popularizing English terminologies among them. Implementation of the actions 
procedures as decided in the planning phase served to be a sufficient basis to provide detailed 
knowledge that students feel much more familiar with the lock lm songs that depict cultural richness, 
however, restriction within the usage of vocabularies often delimits their potentiality to freely express 
their views and thereby affect their interest and motivation rates.  
 
Observation Process  
 
The procedures that were adopted fit obtaining the post-survey pilot test provided the students with the 
liberty to transform the Iban song’s lyrics as per their understanding. Even they were allied to utilize 
various educational books and resources to transform the lyrics with English vocabularies.  
Figure 4: Graph showing English writing skills among students 
 






The survey analysis was further undertaken to observe the likelihood of the students towards the 
foreign language along with the difficulties that were encountered by them while writing in English. 
Nearly 90% of the students agreed with the fact that they like the Iban songs, and nearly 50% of the 
students agreed with the fact that they like to attend English classes. Initially, when students were given 
the opportunity to transform the local song lyrics with the english languages that are already provided 
to them, they felt a restriction in expressing their views and opinions while implementing the 
knowledge during writing. Lack of freedom to express their opinions and restricted directives created a 
monotony that affected their interest rate in learning a new language through their popular local music.  
 
The pre-test survey result highlighted the fact that when students were asked to transform the local 
song with the English vocabulary from the already mentioned words only 10%agreed the fact that they 
would be capable of writing in English comfortably. However, post-pilot surveys highlight the fact that 
when these students were given the liberty to express the lyrical words using English vocabulary as per 
their understanding, nearly 70% of them strongly opined the fact that they are capable of comfortably 
writing the songs using English vocabulary.  
Table 2: Post-test survey results 
 
No. Statements Scale/ No. of Respondents/ 
Percentage (%) 
  1 2 3 4 5 
1 How much do you like Iban Songs? 0 1 1 8 10 
0% 5% 5% 40% 50% 
2 How much do you like to attend English class? 1 1 1 10 7 
5% 5% 5% 50% 35% 
3 Do you find it interesting to write lyrics in 
English to a popular Iban song? 
1 1 0 10 8 
5% 5% 0% 50% 40% 
4 Do you agree that you learn a lot with cultural 
references of English language? 
1 3 2 8 6 
5% 15% 10% 40% 30% 
5 Can you write on your own? 1 3 2 8 6 
5% 15% 10% 40% 30% 
6 Do you prefer song recitation and writing in 0 3 3 6 8 





English for understanding? 0% 15% 15% 30% 40% 
Scale 1: Strongly disagree    Scale 2: Disagree    Scale 3: Neutral    Scale 4: 
Agree  Scale 5: Strongly Agree  
 
Post pilot survey results highlighted the fact that 70% of them strongly supported that they feel the 
strategy of listening to Iban songs and transforming the lyrics with English vocabulary not only 
enhance their literacy skills but also make them culturally aware and help them to gain insights about 
the diverse cultural knowledge that existed within their community. Lack of practices, exposure, 
adequate resources, expert educators and appropriate teaching strategy are some of the barriers that 
affected their knowledge acquisition skills. However, the modification within the teaching strategy by 
providing them with the liberty to express their vows and accordingly transform the local song lyrics 
with English words has seemed to generate interest among the students to recite and write songs in 
English language to enhance their English terminology. Nearly 70% of the students felt comfortable 
reciting and writing songs in English.  
 
Reflecting and Evaluating Process  
 
The evaluation phase of the test result highlights the critical analysis of the objectives focused upon to 
fulfil the survey criteria. Protest pilot surveys restricted the students' scope of vocabulary usage and 
were asked to transform the local Iban song lyrics with previously mentioned words as per their 
understanding. Simultaneously, the post-survey results provided the liberty to utilize appropriate 
resources to familiarize the students with English vocabulary by utilizing the Iban song. As opined by 
Shandruk et al. (2017), the evaluation process highlighted the strategy that would be effective in 
enhancing the learning acquisition skills of the students. Reflective procedures based on the survey 
analysis highlighted the fact that students were more comfortable in using English vocabulary when the 
theory was given the liberty to express their opinions and views as per their understanding.  
Figure 5: Graph showing the preferences of students in English song recitation and writing 
 
 
Conduction of the evaluation process was undertaken to decipher the crucial factors that prevented the 
students from learning foreign languages and the difficulties that they encountered while writing 
English. According to Siwatu et al. (2017), Lack of exposure, as well as lack of frequent usage of 
English vocabulary among their community along with the inconvenient teaching practices, is 
considered to be the major factors that prevented the students from accepting and applying English 











This study has examined how a teacher should have skills in tackle the students’ interest and 
motivation by getting close to their culture.  It is not an easy task to motivate the students in learning 
the language that is not familiar to them. Teachers should not expect them to love the language 
instantly, it does take continuous time. Knowing their culture and implementing fun learning such as 
writing lyrics in English related to their background therefore should be the main concern of teachers 
as it is the key factor for them to learn the language. In school, teaching English is not merely about 
completing the syllabus in the textbook instead it should be carefully planned to incorporate 
meaningful learning process and maximize the exposure of English language. In addition, the use of 
indigenous Iban song to motivate rural pupils in writing in English is a good way to be implemented in 
the classroom in improving their English. More comprehensive research related to this pedagogy 
should be carried out in the future as it contributes positive impact in the context of education field 
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